fíesumo;Muitos professores de inglês como língua estrangeira, não-nativos, sentem-se culpados por usarem o português em saia de aula. Este trabalho explora as necessidades de uso da língua materna dos adolescentes em suas salas de aula. E procura aspectos teóricos, oportunidades autênticas e contextos para que esses professores possam ensinar um tipo de linguagem necessária para uma comunicação real em língua estrangeira.
Introduction
Brazilian tecnagcrs who study English as a Eoreign Language (EEL) at regular Private Schools, Public Schools, and Language Centers, on the whole, come from lowerto-middle-class to well-off families and have difíerent backgrounds. Most of the time, these teenagers come to the English class unmotivated and not wanting to learn English. They would much rather be doing something more interesting or studying some other subject they consider more important than English. They also do not realize the access English can give them to communicate with enormous numbers of people in the world who speak English, either as a first or second language.
Due to the lack of motivation, and because these teenagers may also struggle to say or write things in L2 that they do not quite know even in their first language, they present discipline problems, either insistingonspcaking LI (Portugucse) and refusing to speak L2, oronchallcnging their teachers or instructors by doing this.
As many people feel that education is a job which is best done, most of the time, by teachers, and these teachers being in the same monolingual situation as their students, the use of LI can be a fundamental resource.
Focusing on the appropriate and positive use of LI (Portuguese) in monolingual L2 (English) classes of adolescents, this work searches for various, useful and appropriate ways of using a communicative methodology. 
Objectives
This work has been designed to clarify in part the need of the use of the adolescent student's native language in monolingual classroom of EFL Brazilian students of English as a Second Language. It looks for theoretical aspects, authentic opportunities and contexts for the teachers to feed in or teach precisely the kind of language necessary for the use of L2, as a real means of communication, in adolescents groups.
As it was said in the introduction of this work, many non-native English teachers oftecnagers usually face behavior problems and lack of motivation in their classrooms when irying to get their students to communicate in L2.
In most situations, English Icssons are not very frequent, as few as two fifty-minute-classes per week, and the question of making these adolescents progress is very important for the teachers who struggle to have their students' learning and speaking in J,2, as efficiently as possible, in such a short time.
As an English teacher and a reflective professional.
with experience in English language education for over 14 years in language centers, and in secondary levei education at a private school, I have observed that English teachers in general use LI (Portuguese) unnecessarily with their students. These observations helped me to discovcr that when adolescents speak Portuguese, the teachers do not usually encourage them to speak English but rather aci as if those students did not know enough to say the kind of language that was expected to be produced at their levei of English.
Training context and background
The purpose of this work is also to present the result of an interpretive research carried out with the help of some non-native English teachers from secondary private and public schools, in Arapiraca-AL, who answered a questionnaire of identification and participated in a training session which had already been thought and set.
The majority of the teachers do not have the opportunity to choose the book they will use in their classrooms, this is a choice of the principais of the schools they work for, who in general impose a student's book that does not reflect the students' needs. Language is a means of communication. It is not used in a vacuum but by one person to another to convey information, emotion or altitude; to ask for directions; to do business; to describe people, things etc.
Languages have been studied more than ever before. Methods and approaches of learning them are changing broadly, reflecting a commitment to finding more efficient and more effective ways of teaching languages.
It has been a practical concern throughout hisLory. And Almeida Filho (1993), a Brazilian Applied Linguist, says that a foreign language carries with it a complex concept, which a language teacher should be aware of, and should also reflect about it in their language tcaching methodology.
Many theoreticians have worked hard on research to provide a background for discussion of new ideas on how to teach English as a foreign language. These ideas are based on difíerent theories of how people learn a foreign language.
The starting point of this siudy is tho fact that the English teachers follow different methods and have obstacles to getting their teenager students speaking in English during class. These teachers find difficulties in avoiding the use of the students' first language. They feel sometimes guilty for having used LI in the class, as well. This leads to a discussion that reflects mostly some of the routines of a monolingual class, where the teacher also knows the students' language. The questions that are raised by teachers might be the foilowing: a) Is it rcaJly ncccssary to always use English? It is important to emphasize that this work has been focusing adolescent students of English. Some research findings to early foreign language instruction say that older foreign language learners make more rapid progress than younger learners, because they have advantages of intellectual maturity insights into language and experience instudyinga first language (FEUERSTEIN et al., 1996, p.29) . As for young adolescents, they find it difficult and sometimes boring to learn English by listening and speaking it during the whole class, as L2 (English) does not go beyond the levei of mastery of the LI (Portugucse).
This fact can cause the lack of motivation of some of the students. We should also highlight the fact that people learn languages differently, according to their ways ofapprehension.
A probable answer for the question above would be the ene that we should use mainly English in the adolescent classes, not only English. Atkinson (1993, p.l2) , states that "If English is notúve main language used in the classroom, the learners are not going to learn very much English."
The teachers should present at the beginning of a new term a set of rules for their classrooms, telling the students the reasons why it is so important the main use of English inclass. b) Bui: whac is the ríght balance between the use o fEnglish and LI in classrooms?
There are situations where the students' mother tongue is of particular use especially at lower leveis, such as for giving instructions, eliciting language, checking comprehension and classroom management.
Many things can be done to help adolescent students in particular to familiarize with the classroom management and instructions given by teachers. These teachers must reinforce the meaning of that language through the use of mimic, gesture, visual and even with the help of some of the better students in class.
Some studies show that there are considerable advantages to allowing both languages in the classroom.
Among them, Lewis and Hill (1990, p.35) state that: some students will have ideas but not the English to exprcss them; others will have the English but not the ideas. Permitting both languages -preferably in clearly deíined arcas -usually ensures that much of the work is more interesting, and that ultimately a higher standard of English is achieved. Atkinson (1993, p.l4) with the ideas of their own through lhe target language they are learning.
Teachers should also think of what happens in the classroom, during the activities executed by the students. They must make sure that thesc activities reílect the nature of language and that they are really going to hclp students to achieve their objectives.
Some ideas:
Pair andgroup work-They can be used in almost any teaching situacion, and it appears to be an appropriate solution to the problems of class size, mixed ability and student discipline. Of course the monitoring of the teachers plays an important part in these activities.
Role play dialogues -Revell (1994, p.06) defines roleplay as "an individuars spontaneous behavior reacting to Qthers in a hypothetical situation. The essential core of the activity is understanding the situation of another person [...] ". The teachcr should give the student some information about his role and the characters, in order to have him "interact with others and relate his situation to theirs; and gain a greater understanding of the roles, the relationship, and, in our case, the language involvcd". Silveira (2002, p.55), suggests that we should use role-playing in our Maps, menus and different materiais - Revell (1994) also suggesls the use of real maps, menus and many differeni materiais to give students the opportunity to familiarize with a forcign culture and to encourage the use of the language in a more interesting and communicative way.
Use of irue cognates in iearning -Languages which are related and which are supposed to have had a common ancestor language are calJed "Proto Indo-European" languages. Englísh and Portuguese are related to each other in this aspecL. So that, there are obviousiy word cognates between them. Tcachers should use true cognates with their students because of the similarities in form and meaning between LI (Portuguese) and L2 (English). This could be a good opportunity for the students to enlarge their vocabulary, and get more confident when speaking in L2. Atkinson (1993, p.60) says that:
For speakers of some languages cognates are an enormously valuable rcsource -there are huge areas of vocabulary which are much easier to iearn because of the similarities between the LI and Enghsh. And even where this isn't true it's still worth encouragíng students to be aware of and exploil those cognates which do exist, Teachcrs should speak English around the school-It is sometimes difficuli for the students to meet native speakers of English for them to talk to. It can be very helpful if the teachers speak to each other in English in the school setting. This would contribute to make the students realize that the target language studied is a real means of communication. It would also help teachers maintain the use of it in the classroom, according to the rules set for this.
Mime and gesture -We do not just communicate with each other with words, we use both verbal and non-verbal means, e.g. by intonation, gesture, facial expression and many others. Teachers should think that their students may find it interesting using nonverbal means to try to communicate in L2.
I finally decided on a training session about the use of LI in class and how to find out bettcr and more enjoyable ways of avoiding that happening. When I showed it to the teachers I am acquainted with, they thought it was a relevant subject to talk about and we agreed to meet in a private Institution -Previsto Cursosin Arapiraca, Alagoas, in order to discuss on the positive aspects that the use of LI in L2 classes could have.
Training Principies
5.1. Training should be practical and relevant. It should reflect the trainee's needs, in order to help them evaluate and explore their own teaching. 
Objectives
Trainees will be able to apply a few useful techniques when using LI in the classroom; and they will be able to contrast the appropriate use of LI with the unappropriate use of LI in L2 classes.
Introduction (15) Handout (Articles on teaching monolingual classes by David Atkinson (1995) , and on Teaching English as a foreign language to young learncrs by Fcuerstein, Karee, Vital and Zerah (1996) .
Handout with ideas on how to use LI appropriately in L2 classes (Appendix A).
Handout with Activity 1 (Appendix B).
Conclusion
As an English teacher and a reflective professional. 1 started to observe from my own experiences the kind ofproblems leachers at private and public schools has been facing. rather than emphasize the ability lo communicate in a language (SILVEIRA, 1999) .
Sincc every step of the training session had already bcen thought and set, I went on presenting it to the teachers invited. who deal with the age group in question from 11 10 16 years old. We agrced that the topic in question had been fruitfull and the personal experiences we shared were really relevant.
WhEN IS the use of LI(PorTUGUESE) APPROPRIATE in CROUPSOF adolescente IN MONOLINGUAL L2 (EnüLISH) CLASSES?
